The purpose of the current study is to determine the communication competence of school directors working in various secondary schools in the city of Usak, Turkey, in relation to variables on the basis of teachers' opinions. The population of the study, which employs the descriptive survey model, is comprised of 820 teachers working in 18 secondary schools located in the city of Usak during the 2014-2015 school year. All the schools included in the study were visited and the questionnaire given to teachers who were willing to participate in the study. Of the distributed questionnaires, only 301 were subjected to analysis. The research data were collected by using "Communication Competence Scale for Elementary School Directors" developed by Topluer (2008) . The statistical analyses of the collected data were conducted using the SPSS (Statistical Package for Social Sciences) 17.0 program by means of descriptive statistics, t-test, one-way variance analysis (ANOVA) and Tukey significance test. Findings revealed that in general the teachers think that the school directors' communication competence is high. The school directors' communication competence for the dimensions of understanding, empathy, social comfort, and support was found to be "mostly" positive. Moreover, it was also concluded that the gender variable has no significant effect on teachers' opinions about any of the sub-dimensions of directors' communication competence. However, the teachers' opinions about the sub-dimension of support were found to vary on the age variable. Older teachers are of the opinion that school directors demonstrate more supportive communication patterns. The number of teachers in a school was also found to significantly affect teachers' opinions. In terms of the sub-dimensions of understanding empathy and social comfort, with increasing numbers of teachers, the school director's communication competence in general is evaluated more positively.
ÜNİVERSİTEPARK Bülten | Bulletin • Volume 6 • Issue 1 • 2017 processes but involved in leadership and cooperative processes, motivation emerges as a result of individual needs. For these processes to be carried out effectively, motivation is a pre-requisite (Torbacıoglu, 2007) . Communication is at the heart of education. Communication at school; on the other hand, is an indispensable part of success in education. Healthy mutual communication can exert an important influence on all elements of education. For the formation of a communication process, it is of great importance to establish interpersonal communication. Communication is such links that people are connected to each other through it and thus can work efficiently and in harmony as a group. This link sometimes brings people closer to one another and sometimes away from one another. If an effective working environment and success are targeted at school, then great care should be taken for the formation of effective communication between individuals. Schools are living social organizations. As in any organization, for schools to survive and to keep pace with the age, they must function effectively. Directors and teachers working in schools not having an effective communication network seem to be indifferent to the objectives of their schools and school environment. On the other hand, motivation of directors and teachers working in schools having an effective communication network is high and they work industriously to accomplish the objectives of the school. Thus, it seems to be clear that by having a good communication network, it is more likely to educate thinking, questioning and successful generations. Therefore, the current study is important to elicit secondary school teachers' opinions about their school directors' communication competence, to evaluate the current situation and to formulate suggestions for teachers to have better communication with school directors. In terms of management ofÜNİVERSİTEPARK Bülten | Bulletin • Volume 6 • Issue 1 • 2017
Methodology
In the current study, "Descriptive Survey Model" was employed to reveal the secondary school directors' communication competence as it is on the basis of teacher opinions. The population of the study consists of 820 teachers working in state secondary schools in the city of Usak, Turkey, during the 2014-2015 school year. All the secondary schools were visited by the researcher and questionnaires were given to teachers who were at the school during the visit. The completed questionnaires were then collected from the teachers and they constituted the sample of the study. Of the 820 teachers in the population, 520 (63%) were given the questionnaire and 301 (35%) questionnaires were collected and subjected to analysis. Balci (1995, p. 110) cited Anderson (1990) that this return ratio shows that the sampling is big enough to represent the population according to 95% certainty level for populations of different sizes and the table given for theoretical sampling sizes.
When the data concerning the demographic features of the participants are examined, it is seen that 52.5% of the participants are females and 47.5% are males. Of the participating teachers, 32 are in the age group of 20-30; 138 are in the age group of 31-40 and 131 are in the age group of 41 or older. When the data related to the number of teachers working at school are examined, it is seen that of the participating teachers, 29 (9.6%) are working together with 15-30 teachers; 55 (18.3%) with 31-45 teachers; 56 (18.6%) with 46-60 teachers and 161 (53.5%) with 61 or more teachers. When the data related to the number of the students at school were examined, it was found that the number of teachers working in schools having less than 300 students is 17; the number of teachers working in schools having 301-400 students is 20; the number of teachers working in schools having 401-500 students is 35 and the number of teachers working in schools having more than 500 students is 229.
In the collection of the data, the "Communicative Competence Scale" was used; which was developed by Wiemann (1997) and adapted to Turkish by Topluer (2008) . This scale consists of two parts. The first part was prepared by the researcher to elicit data about the participants' gender, age and the number of teachers and students in their schools. In the second part, there are items related to school directors' communication competence. The Communicative Competence Scale is made up of 31 items and three dimensions. These dimensions are "Understanding and Empathy", "Social Comfort" and "Support". In Topluer's (2008) study, factor and reliability analyses were conducted for the scale. At the beginning, the basic components were analyzed and five dimensions appeared on the 36-item scale. Then factor analysis was repeated again using varimax perpendicular rotation technique for 31 items and three dimensions were revealed. After this process, it was seen that the first factor had a 16.164 Eigen value and 52.141% of the total variance; 2.146 for the second factor and 6.921% of the total variance, and 1.086 for the third factor and 3.504% of the total variance. For the reliability analyses of the sub-dimensions of the Communicative Competence Scale, the Cronbach Alpha value for Understanding and Empathy subdimension was found as 0.96, 0.87 for the Social Comfort sub-dimension, and 0.86 for the Support sub-dimension.
In the current study, KMO (Kaiser-Mayer-Olkin) and Bartlett Sphericity Test were repeated to determine the suitability of the scale for the factor analysis. KMO value was found to be .945. As a result of Bartlett Test, it was found that p=.000 (p<.01); thus, it was concluded that the data exhibits a normal distribution. The reliability analyses for the sub-ÜNİVERSİTEPARK Bülten | Bulletin • Volume 6 • Issue 1 • 2017 dimensions of the scale were repeated, and alpha value was found to be 0.945 for the subdimension of Understanding and Empathy, 0.843 for the sub-dimension of Social Comfort and 0.787 for the sub-dimension of Support.
Findings

Findings related to the First Sub-problem
The first sub-problem is "What are the teachers' opinions about the 'Understanding and Empathy', 'Social Comfort', and 'Support' sub-dimensions of the secondary school directors' communication competence?" The analysis of the teachers' opinions about the secondary school directors' communication competence is given in Table 1 . Table 1 is examined, it is seen that the teachers are of the opinion that the directors' communication competence at the sub-dimensions of understanding and empathy ( =3.93, S=0.06), social comfort ( = 3.88, S=0.63), and support ( =3.43, S=0.75) is "mostly" positive. Yet, when some items in the sub-dimension of support were examined, it was found that the teachers evaluate the directors' communication competence as relatively weaker. In this regard, there seems to be some negative perception of the items "While talking to us, our director frequently interrupts us" ( =2.04), "His/her manner of addressing us is harsh" ( =2.19), "Our director is indifferent to our feelings" ( =2.10), "Our director is not interested in what we are telling while talking to us" ( =1.76).
Findings Related to the Second Sub-problem
The second sub-problem of the study aims to determine whether the teachers' opinions about the directors' communication competence vary significantly based on gender, age, the number of teachers at school and the number of the students at school. Findings related to these variables are presented separately for each sub-dimension.
Findings Related to the Sub-dimension of Understanding and Empathy
The effects of gender, age, the number of teachers at school and the number of students at school on the teachers' opinions about the directors' communication competence for the sub-dimension of understanding and empathy are presented in Tables  2-5 As can be seen in Table 2 , the teachers' opinions about the directors' communication competence for the sub-dimension of understanding and empathy do not vary significantly based on gender (t = 0.64; p> 0.52). As can be seen in Table 3 , the teachers' opinions about the directors' communication competence for the sub-dimension of understanding and empathy vary significantly based on age(F=5.03; p<0.5). This variance results from the difference between the 20-30 age group and the 31-40 age group, and the difference between the 20-30 age group and the 41 or older age group. Thus, when compared to the teachers in the age groups of 31-40 and 41 or older, the teachers in the age group of 20-30 evaluate the directors' communication competence at the sub-dimension of understanding and empathy less positively. As can be seen in Table 4 , the teachers' opinions about the directors' communication competence at the sub-dimension of understanding and empathy vary significantly based on the number of teachers at school (F= 8.46; p<0.5) . A significant difference was found between the opinions of the teachers working in schools having 15-30 teachers and those of the teachers working in schools having 31-45 and 61 or more teachers. Moreover, there is also a significant difference between the opinions of the teachers working in school having 46-60 teachers and those of the teachers working in schools having 61 or more teachers.
Source of the variance
Sum of squares
Sd
Mean As can be seen in Table 5 , the teachers' opinions about the directors' communicative competence at the sub-dimension of understanding and empathy vary significantly based on the number of students at school (F=5.73; p<0.5). In this regard, the teachers working in schools with 500 or more students view the directors' communicative competence at the sub-dimension of understanding and empathy more positively than the teachers working in schools with 301-400 students.
Findings related to the Sub-dimension of Social Comfort
The effects of gender, age, the number of teachers at school and the number of students at school on the teachers' opinions about the directors' communication competence for the sub-dimension of social comfort are presented in Tables 6-9. As can be seen in Table 6 , the teachers' opinions about the directors' communication competence for the sub-dimension of social comfort do not vary significantly based on gender (t =0.49; p>0.05). As can be seen in Table 7 , the teachers' opinions about the directors' communication competence for the sub-dimension of social comfort do not vary significantly based on age(p>0.5). As can be seen in Table 8 , the teachers' opinions about the directors' communication competence at the sub-dimension of social comfort vary significantly based on the number of teachers at school (F= 12.76; p<0.5). A significant difference was found between the opinions of the teachers working in schools having 15-30 teachers and those of the teachers working in schools having 31-45 and 61 or more teachers. Moreover, there is also a significant difference between the opinions of the teachers working in schools having 46-60 teachers and those of the teachers working in schools having 61 or more teachers. Thus, it can be maintained that with increasing number of teachers, the directors can better show their communication competence at the sub-dimension of social comfort. Table 9 . ANOVA test results of effect of number of students on teachers' opinions about directors' communicative competence: Sub-dimension -social comfort *p<.05
As can be seen in Table 9 , the teachers' opinions about the directors' communicative competence at the sub-dimension of social comfort vary significantly based on the number of students at school (F=8.18; p<0.5). In this regard, the teachers working in schools with 500 or more students view the directors' communicative competence at the sub-dimension of social comfort more positively than the teachers working in schools with less than 300 students and with 301-400 students.
Findings Related to the Sub-dimension of Support
The effects of gender, age, the number of teachers at school and the number of students at school on the teachers' opinions about the directors' communication competence for the sub-dimension of support are presented in Tables 10-13.
Source of the variance
Sum of squares
Sd
Mean As can be seen in Table 10 , the teachers' opinions about the directors' communication competence for the sub-dimension of support do not vary significantly based on gender (t = -0.05; p>0.5). This shows that gender of teachers is not influential on their opinions about directors' communicate competence for the sub-dimension of support. As can be seen in Table 11 , the teachers' opinions about the directors' communication competence for the sub-dimension of support vary significantly based on age(p<0.5). In this regard, the teachers in the age groups of 41 and older and 31-40 find the school directors' communication competence at the sub-dimension of support better than the teachers in the age group of 20-30. As can be seen in Table 12 , the teachers' opinions about the directors' communication competence at the sub-dimension of support do not vary significantly based on the number of teachers at school (p>0.5). In the current study, it was also examined whether the teachers' opinions about the school directors' communication competence vary significantly based on the gender at the sub-dimensions of "understanding and empathy", "social comfort" and "support", and no gender-based significant difference was found. That is, gender is not influential on the teachers' opinions. This finding concurs with the findings reported by Topluer (2008) , Coskuner (2008), and Ciftli (2013) . However, contrary to this finding, Sevinc (2013) that the teachers' opinions about the school directors' communication competence varied significantly depending on the gender variable at the sub-dimensions of "understanding and empathy", "social comfort", and "support" in favor of the male teachers. Parallel to this Gokkaya (2009) argues that male teachers are more positive than female teachers about school directors' communication skills. On the other hand, Torbacıoglu (2007) stated that teachers' opinions about school directors' communication skills do not vary significantly based on gender. Varma and Stroh (2001) also stated that school directors' communication skills are positively evaluated by teachers of the same gender as the director. That is, if the director is male, then male teachers find his communication skills adequate, and if the director is female, then female teachers evaluate her communication skills more positively. Furthermore, Simsek and Altinkurt (2009) found that female teachers evaluate school directors' communication skills more positively than male teachers.
When the teachers' opinions were evaluated on the basis of the age variable, it was found that opinions about the sub-dimension of "understanding and empathy" varied significantly depending on the age variable. In this regard, the teachers in the age group of 20-30 evaluate the school directors' communication competence at the sub-dimension of "understanding and empathy" more negatively when compared to the teachers in the age groups of 31-40 and 41 and older. While the teachers' opinions about the school directors' communication competence at the sub-dimension of "social comfort" do not vary significantly based on the age variable, they do vary in relation to the sub-dimension of "support". In this respect, the teachers in the age groups of 41 and older and 31-40 evaluate the school directors' communication competence at the sub-dimension of "support" more positively than the teachers in the age group of 20-30. In light of these findings, it can be argued that while teachers with more experience in the profession take some situations for granted and tolerate them, novice teachers may have higher expectations; therefore, their opinions are more negative.
When the findings were evaluated in relation to the number of teachers at school, it was found that while the teachers' opinions about the school directors' communication competence varied significantly at the sub-dimensions of "understanding and empathy" and "social comfort", they did not at the sub-dimension of "support". With increasing numbers of teachers at school, the teachers' opinions about the directors' communication competence at the sub-dimensions of "understanding and empathy" and "social comfort" become more positive. However, this finding conflicts with the findings of Sevinc (2013) . Sevinc found that the number of teachers at school does not significantly affect the teachers' opinions about the school directors' communication competence for three sub-dimensions. Torbacıoglu (2007) on the other hand, reported that at schools with a higher number of teachers, the teachers' perception of the school directors' communication competence is weaker than those of teachers working at schools with a smaller number of teachers. Furthermore, Onsal (2012) stated that when compared to teachers working at schools with a higher number of teachers, teachers working at schools with a smaller number of teachers find the school directors' communication skills more restricted.
When the findings concerning the number of students at school were analyzed, it was found that while the teachers' opinions about the school directors' communication competence varied significantly at the sub-dimensions of "understanding and empathy" and "social comfort" depending on the number of students at school, they did not vary at the sub-dimension of "support". In this regard, teachers working at schools with 500 or more ÜNİVERSİTEPARK Bülten | Bulletin • Volume 6 • Issue 1 • 2017 students evaluate the school directors' communication competence at the sub-dimension of "understanding and empathy" more positively than teachers working at schools having 301-400 students. Moreover, the teachers working at schools with 500 or more students evaluate the school directors' communication competence at the sub-dimension of "social comfort" more positively than the teachers working at schools with less than 300 students or 301-400 students. As a result, with increasing numbers of students, the teachers' opinions about school directors' communication competence become more positive. This might be because of the close relationships and more time spent sharing in small schools, teachers might have more opportunities to observe and evaluate school directors.
As a conclusion, the school directors' communication competence seems to be high in general according to the teachers, similar to the studies by Jones (2006) and Tabor (2001) . Yet, some items in the support sub-dimension "While talking to us, our director frequently interrupts us", "His/her manner of addressing us is harsh", "Our director is indifferent to our feelings" and "Our director is not interested in what we are telling while talking to us" are negatively evaluated by the teachers. Thus, to improve school directors in these respects, inservice training programs can be organized to enhance such weak communication skills of school directors, particularly their addressing and empathic thinking skills. 
Notes
